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Abstract 

This study aims to investigate the prediction of the attitudes regarding teaching profession by the communication skills 
and professional motivation of pedagogical formation students. 261 pre-service teachers receiving pedagogical formation 
training Istanbul at a private university in the 2014-2015 academic year were included in the research as the study group. 
The personal information form developed by the researcher, motivation levels scale of pre-service teachers on teaching 
profession, teaching profession attitude scale and communication skills assessment scale were used in order to collect data. 
As a result of the study, it was found out that the attitudes of pedagogical formation students towards teaching profession 
do not vary significantly by gender, age, marital status, having a stable income, education level, regular works and training 
level, while the attitude towards the teaching profession varies by the bachelor’s program graduated from, the reason for 
choosing teaching profession and the type of the university graduated from. 

Communication skills and professional motivation levels we are significantly correlated with the attitudes of the student 
teachers taking pedagogical formation. The two variables in question explain 21 percent of the total variance in the 
attitude towards teaching profession. 

Keywords: teaching profession, motivation, communication, attitudes 

1. Introduction 

Like in the past, teachers and raising teachers maintain their importance in terms of raising generations that will form 
the future of the countries. Forcing the social structure to change with the effect of many factors has made it compulsory 
to restructure the education system. This situation brought about new discussions and conflicts. A multi-dimensional 
process can be mentioned in the career choice and career orientation of an individual. Individuals can develop 
themselves, on the one hand, while healthily creating their personal development and social adaptation, on the other 
hand, via the professions they have chosen in accordance with their skills and interests (Ustiin, et ah, 2004). 

Teachers are the most important elements in the successful implementation of the education system in line with the 
objectives. The teaching profession is the name of the profession which includes the activities regarding the process of 
initializing, directing, facilitating and realizing the learning of individuals in line with a particular purpose (Ustiiner, 
2006). The number and quality of teachers should be sufficient in order to be able to fulfil the objectives of the 
education system. While teachers are raised at Education Faculties, teaching certificate programs (pedagogical 
formation) and MA without thesis were initialized as a result of the high level of need for teachers. Thus, whether 
high-quality teachers are raised with these programs is discussed despite trying to fulfil the need for teachers (Yiiksel, 
2004). Students who graduate from the faculties other than the educational faculty or study at the third grade have 
started to be given pedagogical formation certificate programs as of the 2010-2011 academic year. Candidates who 
receive certificates by completing these programs get the right to become a teacher. In our day, teaching is regarded as a 
profession that requires special knowledge and skills. The preparation for teaching profession is ensured with general 
knowledge, field knowledge and teaching knowledge (Demirel, 1999). The quality of education is in direct proportion 
to the qualifications of the teachers to a great extent (§i§man, 2006). 

Within the framework of these definitions, it is expected that the education given to pre-service teachers at educational 
faculties provide them with knowledge; as well as the skills to effectively use this knowledge. Having field knowledge 
obtained during professional training is not sufficient alone to practice the teaching profession successfully and 
professionally. In addition, teachers should first know what to teach and how to teach while teaching their students the 
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ways to learn, be in peace with themselves and other people, and practice their profession willingly and gladly (Ocak, 
2005). An individual is primarily expected to have a high level of communication skills and motivation, and positive 
attitudes towards one’s profession in order to be able to practice one’s profession willingly, gladly, efficiently and 
effectively. 

1.1 Attitude towards the Teaching Profession 

The term “attitude” is encountered when it is desired to examine human behaviours. The attitude was defined by Budak 
(2005) as quite a stable and judgmental tendency that leads an individual to thinking, feeling and acting positively or 
negatively towards a particular person, group, object, incident”. The elements of the attitude are thoughts, emotions, and 
behaviours. Attitude is regarded as not only the tendency of a thought, feeling or behaviour but also the integration of the 
tendency of thoughts, feelings and behaviours. The attitude of a teacher towards his/her profession both represents his/her 
professional approach and determines how he/she will practice his/her profession (§enel et al., 2004; Qetin, 2006). 

Pre-service teachers should first know that teaching is a specialty profession and should gain professional awareness in 
order to develop a positive attitude towards their profession (§im§ek, 2005, Yilman, 1987). On the other hand, the 
attitudes, behaviours, interests and needs of teachers create their personality, which is effective on students 
(Kuyukahmet, 1994). 

According to Bonbour, a person who is in accord with his/her profession and with his/her personality traits will show a 
better attitude toward one’s profession (Bonbour, quoted by: Kiilahoglu, 2000). §im§ek (2005) stated that the 
qualification of a teacher is closely related to the attitudes of pre-service teachers towards teaching profession to a great 
extent. According to Kagitgiba^i (1985), explains the relation between attitudes and behaviours; it is a behavioural 
aspect of an attitude which helps predict the direction of an individual’s attitude. Also, it is possible that behaviours 
affect attitudes. Attitudes are created at a later time by being affected from different sources. For this reason, the 
attitudes towards the teaching profession are important as they will affect the behaviours of the teachers. According to 
Siimbul (2003), teachers who have positive attitudes towards the profession will love their profession and try to practice 
it in the best way. Qelikbz & Qetin (2004) state that when pre-service teachers develop positive attitudes towards their 
professions, they will fulfil their tasks fully, develop inquisitive and creative thought, motivate students more easily, 
transmit their verbal and non-verbal messages to the students in harmony, use time effectively and be open to 
innovations when they become teachers. While according to Semerci & Semerci, (2004), positive attitudes towards the 
teaching profession include being interested in the profession, loving children and seeing the importance of education 
and teaching. 

According to Semerci & Semerci (2004), negative attitudes towards teaching profession are not loving children, not 
developing oneself, not being excited and willing; while according to Siimbul (2003), teachers with negative attitudes 
will reflect this negativity on their behaviours as well. The education system and especially children will be affected by 
this. While teachers are models for students, children gain values and attitudes by identifying themselves with the roles 
of their peers and adults, and especially their teachers, in addition to their inner motivation (Siimbul, 2003). 

1.2 Remove Red Part 

According to Semerci and Semerci (2004), positive attitudes increase success by facilitating learning and teaching, 
while negative attitudes decrease success. In terms of raising teachers, the attitudes of pre-service teachers towards their 
professions should be determined in order to raise highly qualified teachers and increase the success of the pre-service 
teacher education 

As one of the main elements of the education system, teachers undertook the responsibility to raise students in a qualified 
way in line with the needs and necessities of the era. Teachers should be able to develop positive attitudes towards their 
profession before service and have field knowledge in order to be able to adequately fulfil this responsibility and increase 
the quality of the education system (Karadag, 2012). 

The attitudes of the teachers towards the profession have a key role in what kind of teachers they will be (Me Ginnis et al., 
1998; Quoted: Seferoglu, 2004). According to Yilmaz (1996), teaching is a dynamic profession and teachers should not 
maintain their professional lives only with the knowledge they obtain in education institutions. The method dimension of 
the teaching profession is at least as important as its content dimension. Knowing about a subject very well is not 
sufficient to be able to teach it most of the time. Positive attitudes towards a profession can facilitate overcoming many 
problems. 

Kihjtikahmet (1976) stated that attitudes towards students and school studies affect the learning and personal development 
of the students. Besides Van:? (1988) also emphasised that teaching is a profession that requires positive attitudes and 
behaviours in addition to knowledge and skills, and that pre-service teachers gaining values and attitudes regarding the 
profession is at least as important as knowledge. 
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Attitudes of teachers towards their profession are quite important in fulfilling the needs of the profession (Durmu§oglu, 
Yamk and Akkoyunlu, 2009). For, the attitudes and perceptions towards a profession affect the professional competence 
perceptions and their success in the profession (Terzi & Tezci, 2007). According to Bloom (1998), affective features of 
individuals affect their success. Thus, it can be said that the positive attitude is an element that may have an effect in 
direct proportion to the success of the students. 

Baron and Byrne (1988) stated that the attitudes of individuals affect the decision they make on the subjects such as 
lifestyle and career selection. The attitudes towards a profession are mainly shaped by the education institution where that 
profession is obtained, and subsequently, the experiences in professional life. At this point, the attitudes of pre-service 
teachers towards the profession they will practice after university education are quite important. The attitudes of teachers, 
the actual purpose of the profession of whom is to ensure permanent and desired behaviour change, towards their 
profession will reflect on the behaviours of their students in addition to how much successfully and gladly they practice 
their profession. Teachers are role models for students with children acquiring values and attitudes by identifying 
themselves with the roles of their peers and adults, especially their teachers, in addition to their inner motivation (Sumbtil, 
2003). Furthermore, Peck, Fox and Morston (1977) revealed that the self-respect of the students of the teachers showing 
positive attitudes is higher (Quoted; Bishay, 1996). These studies show that attitudes significantly affect an individual’s 
love, hate, and behaviours (Morgan, 1991). 

It was found out that the attitude of the teachers, who prefer teaching as they like it, towards teaching profession is more 
positive (Giirbiiz and Ki^oglu, 2007; Saglam, 2008). According to Ozder, Konedrah and Zeki (2010), the attitude scores 
of the pre-service teachers who preferred their profession “with the desire to become a teacher” were found to be higher 
than those of the pre-service teachers who preferred it as a result of “employment guarantee and working conditions” or 
“family request”. Aydin and Saglam (2012) concluded that those who prefer teaching in order to “develop themselves” 
show more positive attitudes towards the teaching profession when compared to those who prefer it as they “have to”. 

According to the studies carried out in Turkey on the reasons of pre-service teachers to prefer the teaching profession, it 
can be said that pre-service teachers consciously prefer the teaching profession (Ovet, 2006; Giirbiiz and Ki^oglu, 2007). 
According to Ho^goriir et al. (2002), the reason why pre-service teachers prefer the teaching profession is based on “the 
desire to become a teacher”; according to Argun (2003), it is based on loving children and the field; and according to 
Saban (2003), it is primarily based on dedication-based factors. 

Qapri and Qelikkaleli (2008) and Demirta§, Comert and Ozer (2011) examined the professional attitudes and 
competence beliefs of pre-service teachers; Qigdem and Memi§ (2011) examined the learning styles of pre-service 
classroom teachers and their attitudes towards the profession; Ba§bay, Unver and Biimen (2009) examined the attitudes 
of secondary education field teaching non-thesis master’s degree students towards teaching profession and Ulusoy 
(2012) examined the interpersonal relationship dimensions of the pre-service teachers and their attitudes towards 
teaching profession. According to Ustiin, Erkan and Akman (2004), the attitudes of the students of the Pre-School 
Teaching Department, according to Kaya and Biiyukkasap (2005), the attitudes of the students of Physics Teaching, and 
according to Akpinar, Yildiz and Ergin (2006), the attitudes of the students of Science Teaching towards teaching 
profession are generally positive. 

Many studies were carried out on the investigation of the attitudes of pre-service teachers studying at different 
departments of education faculties in Turkey towards teaching profession (Baykara- Pehlivan, 2008; Bedel, 2008; Qapri 
and Qelikkaleli, 2008; Oguz and Topkaya, 2008; Temizkan, 2008; Bulut, 2009; Qetinkaya, 2009; Ustiiner, Demirta§ and 
Comert, 2009; Can, 2010; Co§kun, 2011; Tekerek and Polat, 2011; Agi§h and Kolomu?, 2012; Bekta§ and Na^aci, 2012; 
Karadag, 2012; Kizilta§, Halmatov and Sanqam, 2012; Qaglar, 2013). In these studies, it was determined that 
pre-service teachers have a positive attitude towards teaching profession. 

1.3 Motivation towards Teaching Profession 

Many definitions have been made on the term of motivation. According to Kogel (1999), it is the process in which 
individuals act in accordance with their own desires and wishes in order to achieve a particular objective; Motivation 
includes various internal and external factors and functioning mechanisms that drive the organism towards a particular 
behaviour, determine the intensity and energy level of this behaviour, direct and give meaning to it and ensure its 
permanence (Akbaba, 2006). For Emir and Kanli (2009), it means that an individual becomes ready with the effect of 
one’s impulses and needs, acts in line with one’s objective, and relaxes after achieving it. For Aydin (2010), it is various 
internal and external factors that drive the organism to a particular behaviour, determine the order and permanence of 
these behaviours and direct and give meaning to the behaviours; for Giiney (2011), it is the process of affecting and 
encouraging which ensures mobilising an individual; and for Robbins and Judge (2012), it is the effort towards any aim. 

According to Hanson (2003), hedonism underlies motivation. For this reason, people head towards the works they enjoy 
while they move away from the works for which they feel sadness or pain. This point-of-view that constitutes the basis 
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of the idea that needs underlie motivation is content theories that seek the answer to the question “What motivates 
people”. In subsequent studies, it was claimed that the question “What motivates people?” remains incapable of 
explaining motivation, and what is actually important is the question “How do people become motivated?” This 
point-of-view has led to the emergence of process theories in motivation. Process theories are motivation theories that 
try to explain how people are motivated. Process theories are concerned with how the process of motivation works and 
with which objectives people are motivated. 

Motivation is impelling behaviour towards a particular direction. Motivation has 4 functions. These functions can be 
listed as follows [1 and 2]: initializing the behaviours (impelling them with a stimulant coming from the inside), 
determining the level of violence and energy of behaviours, guiding the behaviour (object-organism-situation, i.e., 
associating behaviours and particular targets), and ensuring the behaviour (realizing a particular target). According to 
Fenny and Wang (2010), motivation is the way of understanding the behaviours and dynamics that are desired, planned 
and attempted to be realized. Motivation is not only necessary for impelling, but also holding oneself and creativity. In 
realizing motivation, hoping, keeping one’s mood up, showing patience and believing are also among the things that are 
necessary [3]. Different personalities lead to differentiations in motivation as well. Furthermore, everyone is motivated 
in a different way in achieving status and success. Individuals can determine their own advancement, and become 
individually motivated. 

Gtiney (2011) states that motivated individuals practice their job gladly and this positively affects the efficiency of both 
themselves and the institution. Various studies have been carried out on motivation in the field of education (Buyiikses, 
2010; Karadag, et al., 2010; Ozan, et al., 2010 Mucherah & Herendeen, 2013; Rodriguez-Keyes, et al., 2013; Yu, 2013). 
The dimensions of motivation and factors related to motivation, and especially attitudes were examined in these studies. 
As a result of the studies, it was found out that motivation and attitude are related (Azizoglu and Qetin, 2009; Akandere, 
et ah, 2010; Csizer, et ah, 2010; Ozan, et ah, 2010; Djigunovic, 2012; ipoz, 2012; Emmett, 2013; Erdem & 
Goziikihjtik, 2013; Geri, 2013; Siskandar, 2013; Sougari & Hovhannisyan, 2013; Ufgun, 2013). 

The professional success of an individual and maintaining this success depend on the individual’s motivation towards 
one’s profession. A high level of motivation and maintaining this motivation are quite important especially in teaching 
profession. The efficiency of teachers will come up to the extent that they can motivate themselves, and their relations 
with the students, families, institution and social environment will turn into a product of knowledge and cultural 
acquisition (Biiyiikses, 2010). Teachers’ level of motivation will not only have an effect on the teacher’s own attitude 
towards learning but also on the motivation of the students. For example, the type and level of teacher motivation affect 
the internal motivation levels and autonomy of the students (Bieg and Mittag, 2009; Fischer & Rustemeyer, 2007; 
Quoted by: Bieg et al., 2011). In case of lack of motivation in the academic sense, an individual will give up easily and 
exhibit behaviours such as impatience, indetermination and not enjoying one’s work (Colengelo, 1997; Quoted by; Terzi 
et al., 2012). 

Whether consciously or not, teachers affect the learning, success and motivation of the students. That teachers 
appreciate students is also very effective for the motivation and personality development of the students. The 
perceptions of the teachers about using learning strategies critically affect their work, student motivation, and success. 
Teachers using effective motivation methods may turn their students into active and successful students in their personal 
and academic lives. According to Czubaj (1996), that teachers love their profession and are constantly motivated about 
it both ensure that students understand what is taught by teachers well and also become motivated about learning. 

According to Ta§ (2005), it is for sure that motivation ensures efficiency, efficiency ensures quality, quality ensures 
satisfaction, and satisfaction ensures work continuity. A conscious motivation is necessary to increase the efficiency of 
the teachers and ensure the continuity of this efficiency. For this, one must be aware of the factors that motivate and 
decrease the motivation of the teachers, and the opportunities, which will help them work happily, serenely and 
willingly in their education environment, should be provided taking these factors into consideration. 

Motivation comes out as an effective tool in education that teachers need most recently. That teachers have a high level 
of working motivation is quite important in their being effective and efficient, work satisfaction and work performance. 
Furthermore, that teachers have a high level of working motivation will also affect the success of the students positively. 
At this point, it is necessary and important to examine the factors affecting the working motivation of the teachers. 
Upon examining the local literature about the working motivation of teachers, it is seen that the studies on this subject 
are limited in number (Demirci, 2011; Tannverdi, 2007; Yilmaz, 2009). 

Motivation of the teachers is extremely important both in terms of motivating the students in the classroom and further 
education reforms. Motivated teachers have a very important function in performing the reforms in education, 
implementing the changes that occur later on, ensuring success and satisfaction (Deci & Ryan, 1985; Giinbayi, 2001; 
Jesus & Conboy, 2001; Azar & Henden, 2003; Cenkseven-Onder & San, 2009; Yazici 2009; Roness, 2011). 
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Motivation is accepted as a power that guides an individual towards particular objectives and ensures that he/she acts in 
line with these objectives. When this power is effectively used, it facilitates the access of an individual to his/her targets. 
Pedagogical formation students, who will become teachers in the future, should be motivated in their targets to fulfil the 
objectives of the education. 

1.4 Communication Skill 

Communication is defined as the process of producing, transferring and giving meaning to information (Dokmen, 1997), 
a psycho-social process that forms a relationship between two people (Ciiceloglu, 2000), transferring others emotions, 
thoughts and knowledge in any way that one can think of (Balta§ and Balta§, 2002), and the process of sharing 
information, skills, emotions, thoughts, attitudes and demeanours or rendering meaning mutually (Bolat, 1990). 

The communication skill consists of learnt behaviours that facilitate an individual’s living with the society by 
establishing satisfactory relationships with others and transferring one’s emotions and thoughts to others without masks 
and with I language by using empathy and respect effectively (§ahin, 1998). Effective communication skills may 
facilitate human relations and the relationships in any kind of profession areas. Especially the workers in the profession 
fields that require being together with people should control their communication skills more (Korkut, 2005). 

That the parties can correctly transmit their emotions and thoughts in communication (Johnson, 1996) has an important 
place in the effectiveness of communication, and education is regarded as a communication activity on its own in this 
aspect. The realization of this activity in the most efficient way is mostly attributed to the quality of the communication 
between the teachers and students. The element which is among the most important qualities that the teacher must have 
in the education environment and closely concerns the success of the student is communication skills. Sufficient 
communication skills ensure the formation of democratic behaviours among people and the solution for social problems, 
and adaptation becomes easier. Among the skills that effective teachers must have in terms of their professional roles 
are being clear in communication, fully explaining what is expected, being able to communicate well with students and 
other staff and being sensitive in affective and social terms (Yiiksel, 2001). Effective teachers may take their educator 
personality to the highest level by creating an effective impression in the process of teaching and establishing positive 
relations with the students by having the ability to perceive verbal and non-verbal messages and perceive the meaning 
under the messages. 

Communication cannot be realized as long as the meaning of the message that is desired to be given is not shared by the 
parties exactly in the same way. In certain studies (£ulha and Dereli, 1987; Ozer, 1995), it is indicated that 
communication problems in our country tend to increase. The subject that must be strongly emphasised is that all of the 
teachers and pre-service teachers are aware of the fact that they must communicate with their students and each other, 
no matter what their field is. Accordingly, considering that learning-teaching environments are generally environments 
of communication, the communication with the school and the environment apart from the students affect the 
professional behaviours of the teachers, it can be said that the communication skills of teachers will be effective in 
solving professional problems and becoming successful (Baykara Pehlivan, 2005). 

According to Azian, Raof, Ismail and Hamzah (2013), oral communications of the teachers are among the most 
important elements of education and teaching. Accordingly, it can be said that the success of the teacher is associated 
with his/her communicating well with the students in the classroom, and the effect of the education depends on 
improving the communication processes (Alper, 2007). In the situations when communication is not healthy, people 
may feel lonely, outcast or professionally unsuccessful; and consequently, may lose their productivity and satisfaction 
((j'ifgi and Ta§kaya, 2010). 

Literature studies on the communication skills in the education environment show that the effective communication 
skill of teachers is effective in increasing the academic success of their students (Baker, 2006; Buyse et al., 2009; 
Davies and Igbal, 1997; Hallinan, 2008; Montalvo, Mansfield and Miller, 2007; O'Connor and Me Cartney, 2007), 
liking the school more, and the increase in in-class participation (Brich and Ladd, 1997; Buyse et al.., 2009; Justice, 
Cottone, Mashburn and RimmKaufman, 2008). GUflii (2001) concluded that it is the result of the communication and 
positive relationship between the teacher and student that the student likes the lesson and gains the habit of studying. A 
healthy communication between the teacher and the student is necessary for the required behaviours of the students as 
well as high academic success (Aspy and Roebuck,1977; Brophy and Evertson, 1976). 

Studies carried out show that teachers with effective communication skills positively affect the adaptation of the 
students to the school (Pianta, Steinberg and Rollins, 1995), which creates positive effects on the emotional, social and 
cognitive development of the students as well (Vondra, Shaw, Swearingen, Cohen, and Owens, 1999; Tsigilis and 
Gregoriadis, 2008; Koepke and Harkins, 2008; Buyse, Verschueren, Verachtert and Van Damme, 2009; Rudasill, 2011). 
There are studies showing that effective communication methods used by the teacher in the classroom have positive 
effects on the perception of the classroom environment by the student, participation in the lesson and the 
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communication with the teacher. The studies of Myers, Martin and Mottet, (2002) and Claus, Booth-Butterfield and 
Chory (2012) show that the effective communication methods used by the teacher in the classroom have positive effects 
on the perception of the classroom environment by the student, participation in the lesson and the communication with 
the teacher. 

As the number of the studies on interpersonal communication processes and skills in teaching-learning environments in 
our country is limited (Akkuzu and Akkaya 2014; Argon and Zafer 2009; Ba^aran and Erdem 2009; (.'ctinkanat, 1997; 
Hazneci 2012; Karagoz and Kosterelioglu 2008; Tarhan 2000), it is especially important to investigate the relationship 
between the communication skills and professional attitude of pre-service teachers receiving pedagogical formation 
education. 

1.5 Attitude, Motivation, and Communication Regarding Teaching Profession 

It is quite important to practice one’s profession gladly and willingly in addition to being competent in the field of 
communication in order to be successful in the teaching profession. Therefore, it becomes necessary to determine with 
which processes and mechanisms teachers ensure academic success while they practice their profession (Caprara et al., 
2006). There are many variables affecting the level and purposefulness of the teaching efforts of teachers. According to 
Rimm-Kaufman and Sawyer (2004), the attitudes and priorities of teachers are closely related to their behaviours and 
practices in their classes. 

According to Can (1987), learning the professional attitudes of teachers later on like other attitudes show the 
importance of teacher’s training. It is obligatory to determine the attitudes of pre-service teachers towards the profession 
and change them in a positive direction, if they are negative, in order to increase the success of the curriculum (Semerci 
and Semerci, 2004). The result of many studies carried out shows that students who prefer the teaching profession 
willingly and gladly have a more positive attitude than others (Ustiin, Erkan and Akman, 2004; Aslan and Akyol, 2006; 
Bozdogan, Aydin and Yildmm, 2007; Dogan and (,’oban. 2009; Ustiiner, Demirta§ and Comert, 2009) 

Individuals with a high motivation level will show more effort in order to achieve their targets, show a more challenging 
attitude towards the difficulties they encounter, practice their profession willingly and be satisfied with their job. 
Motivation levels and communication skills of pre-service teachers will positively affect their attitude towards teaching 
profession as well. A teacher who has developed certain attitudes towards his/her profession may not be expected to 
practice their profession in a successful and professional manner. It is considered that the attitudes of teachers which 
develop later on as a result of the education they receive and experience they gain are related to their level of motivation 
and communication skills. It is obvious that the attitudes and motivation levels of pre-service teachers, who have not 
completed their professional training yet, before they start their professional life, are also important in terms of raising 
and employing qualified teachers. 

Those who have received pedagogical formation training can be appointed as teachers after fulfilling the necessary 
criteria. Thus, what the candidates who have chosen teaching as a profession and wait for being appointed think about 
the teaching profession is a very important subject that should be investigated. 

Furthermore, upon examining the studies on the attitudes of pre-service teachers on their profession, it was seen that 
there are many studies on determining the attitudes of pre-service teachers studying at education faculties and in service 
teachers however, no study that investigates to which extent the motivation levels and communication skills of the 
pre-service teachers receiving pedagogical formation training predict their attitude towards the teaching profession was 
encountered. In this sense, this study becomes even more important considering the contribution it will make regarding 
this gap in the relevant literature. 

It is accepted that raising teachers both with a high level of motivation and communication skills who exhibit positive 
attitudes towards their profession will contribute to the development of the countries by raising generations that will be 
raised by them as qualified individuals. This study was carried out in order to determine the level of prediction of the 
motivation levels and communication skills of the education faculty pedagogical formation students of their attitudes 
towards teaching profession. 

2. Method 

2.1 Research Model 

This study is based on relational screening model. Screening models are research approaches that aim to describe a 
situation in the past and that still exists. In this study, the incident, individual or object, which are the subject of the 
research, are attempted to be defined within their own conditions and as they are (Karasar, 2002). Relational screening 
studies are studies in which the relationship between two or more variables is examined without intervening the 
variables in any way (Biiyiikozturk, K 1 I 19 (akman. Akgiin, Karadeniz & Demirel, 2012). 
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2.2 Study Group 

The study group consists of 261 pre-service teachers who receive pedagogical formation training at a private university 
in Istanbul in the academic year 2014-2015. 234 (89.6%) of the participants are female, and 14 (10.4%) are male. 

2.3 Data Collection Tool 

The “Personal Information Form” developed by the researcher, the scale of the “Preservice Teachers’ Motivation Levels 
Regarding the Teaching Profession”, teaching profession attitude scale and Communication Skills Assessment Scale 
were used in the study. 

2.3.1 Personal Information Form 

It Was Developed by the Researcher in Order to Obtain Information about the Gender, age, marital status of the 
participants, the bachelor’s program they graduated from, the type of university, whether they have a job with a stable 
income, if yes, what it is, and why they have preferred teaching. 

2.3.2 The Pre-Service Teachers’ Motivation Levels Regarding the Teaching Profession Scale 

The “Pre-Service Teachers’ Motivation Levels Regarding the Teaching Profession Scale” created by Acat and Yenilmez 
(2004) in order to determine the motivation levels of pre-service teachers was employed. The scale consists of 23 
items and 5 options of Likert-type. The Cronbach’s Alpha value of the “Pre-Service Teachers’ Motivation Levels 
Regarding the Teaching Profession Scale” created by Acat and Yenilmez (2004) was found as 0.92 (Acat and Yenilmez, 
2004: 129). While the Cronbach’s Alpha value in this study was found to be 0.83. 

2.3.3 Teaching Profession Attitude Scale (TPAS) 

TPAS developed by £etin (2006) was used in order to determine the attitudes of pre-service teachers towards the 
teaching profession. The five-item Likert-type scale includes 35 items in total with 15 negative and 20 positive items. 
The scale consists of 3 dimensions in total, in which 22 items are about “love”, 5 items are about “harmony” and 8 
items are about “values”. The Alpha coefficient of the Love dimension of the scale was calculated as 0.95, that of the 
value dimension was 0.81, and finally that of the Harmony sub-dimension was calculated as 0,76. 

The lowest score of the Teaching Profession Attitude Scale was 35, and the highest score was 175. The score interval 
between 92 and 119 was considered as neutral attitude, the scores above it we are positive, and the scores below it we 
are considered as a negative attitude indicator. The scale consists of three dimensions being harmony, love, and value, 
and it gives both separate and total scores for all three sub-dimensions. The Cronbach’s Alpha reliability coefficient 
was .95 for the whole scale, .76 for the harmony dimension, 0.95 for the love dimension and .81 for the value dimension. 
The validity of the scale was tested using the scale developed by A§kar and Erden (1987), and the correlation 
coefficients obtained were found as 1-.85 for the total, r=.74 for the harmony dimension, 1-.97 for the love dimension, 
and r=.57 for the value dimension. 

2.4 Communication Skills Assessment Scale 

It was developed by Karagoz and Kosterelioglu (2008) in order to determine the communication skills of the teaching 
staff. The reliability coefficient of the scale was determined as the Cronbach’s Alpha with 0,775 in the practice carried 
out by Karagoz and Kosterelioglu (2008). The trial scale developed as 51 items was reduced to 25 items as a result of 
the factor analysis. The items with the factor load below 0,45 were removed from this scale. The expert opinion was 
sought in order to ensure the content validity of the scale. As a result of this change, the reliability of the survey was 
calculated by Durukan and Maden (2010) once again; and the Cronbach’s Alpha internal consistency of the whole test 
was determined as 0,91. The data obtained from the survey were analysed by sub-dimensions, and general item 
averages were given. 

2.5 Data Analysis 

In this study, the multiple regression analysis was used in order to determine whether communication skills and 
professional motivation predict the attitudes of the teaching profession. The One-Way Variance analysis was used in order 
to determine the difference between more than two independent variables, and the unrelated t-test was used for the 
significance of the difference between the averages of two variables. The error margin was determined as .05 for all 
results. 

3. Findings 

The extent to which the attitudes of pre-service teachers towards teaching profession are predicted by the communication 
skills subscales is examined as the first research question of this study. Respect, expression skill, value, obstacles, 
motivation and democratic attitude subscales together show significant relations with the attitudes of the teachers towards 
the profession (R=0.34, R 2 =0.12, p<0.01). The six variables in question together account for only 12% of the variance in 
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the attitude towards teaching profession. 

According to the standardized regression coefficient (6), the relative importance order of the predictive variables on the 
attitude towards the profession is obstacles, democratic attitude, motivation, value, respect and expression skill. Upon 
examining the t-test results on the significance of the regression coefficients, it is seen that only two variables (obstacles 
and democratic attitude) are significant predictors on the attitude towards the teaching profession. The results of the 
findings are shown in Table 1. 

Table 1. Multiple Regression Analysis Results on the Prediction of Communication Skills Subscales towards Teaching 
Profession 


Variable 

B 

Standard 

Error 

6 

T 

P 

Binary 

r 

Partial 

r 

Constant 

77.91 

15.556 


5.008 

.000 



Respect 

-.227 

.667 

-.024 

-.340 

.734 

.143 

-.021 

Expression skill 

.129 

.565 

.016 

.229 

.819 

.168 

.014 

Value 

-.375 

.698 

-.035 

-.538 

.591 

.088 

-.034 

Obstacles 

3.124 

.877 

.274 

3.563 

.000 

.311 

.218 

Motivation 

.939 

.749 

.088 

1.254 

.211 

.210 

.078 

Democratic 

.403 

.212 

.113 

1.901 

.048 

.140 

.118 


R=0.34 R 2 =0.12 

F(6-254)=5.54 P=.000 _ 

The extent to which the communication skills and professional motivation scales predict the love subscale in the attitude 
towards teaching profession was examined in the second research question. Communication Skills and Professional 
Motivation Scales together show significant relations with the scores of the attitude Love Subscale (R=0.44, R 2 =0.20, 
p<0.01). The two variables in question together explain only 20 percent of the variance in the attitude towards one’s 
profession love subscale. 

According to the standardized regression coefficient (B), the relative order of importance of predictor variables on the 
attitude towards profession love subscale is professional motivation and communication skills. Upon examining the t-test 
results on the significance of the regression coefficients, it is seen that both of the variables are significant predictors on 
the attitude towards teaching profession love subscale. The findings are shown in table 2. 

Table 2. Multiple Regression Analysis Results of Communication Skills and Professional Motivation Scales on the 
Attitude towards Teaching Profession Love Subscale 


Variable 

B 

Standard 

Error 

B 

T 

P 

Binary 

r 

Partial 

r 

Constant 

1.407 

11.679 


4.120 

.000 



Communication 

.245 

.105 

.142 

2.342 

.020 

.284 

.131 

Motivation 

.640 

.104 

.369 

6.094 

.000 

.424 

.340 

R=0.44 R 2 =0.20 








F(2-258)=31.54 

P=.000 








The extent to which communication skills and professional motivation scales predict the harmony subscale in the attitude 
towards teaching profession was examined in the third research question of this study. Communication Skills and 
Professional Motivation Scales together show significant relations with the scores of the attitudes harmony subscale of the 
teachers towards the profession (R=0.44, R 2 =0.20, p<0.01). The two variables in question together account for only 20% 
of the variance in the attitude towards the teaching profession harmony subscale. 

According to the standardized regression coefficient (B), the relative order of importance of the attitude of the predictive 
variables towards the profession harmony subscale is professional motivation and communication skills. Upon examining 
the t-test result on the significance of the regression coefficients, it is seen that both of the variables are significant 
predictors on the attitude towards teaching profession harmony subscale (Table 3) 

Table 3. Multiple Regression Analysis Results on the Attitude towards Teaching Profession Harmony Subscale of 
Communication Skills and Professional Motivation Scales 


Variable 

B 

Standard 

Error 

B 

T 

P 

Binary 

r 

Partial 

r 

Constant 

2.945 

2.999 


4.986 

.000 



Communication 

.081 

.027 

.181 

3.003 

.003 

.316 

.184 

Motivation 

.156 

.027 

.349 

5.787 

.000 

.419 

.339 

R=0.44 R 2 =0.20 








F(2-258)=32.88 

P=.000 








The extent to which the communication skills and professional motivation scales predict the value subscale in the 
attitude towards teaching profession was examined in the fourth research question of this study. Communication Skills 
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and Professional Motivation Scales together show significant relations with the scores of the attitude of the teachers 
towards the teaching profession value subscale scores (R=0.27, R 2 =0.07, p<0.01). The two variables in question 
together account for only 7% of the variance in the attitude towards teaching profession value Subscale. 

According to the standardized regression coefficient (6), the respective importance order of the predictor variables on 
the attitude towards the profession harmony subscale is professional motivation and communication scales. Upon 
examining the t-test results on the significance of regression coefficients, it is seen that professional motivation is a 
significant predictor only on the attitude towards teaching profession value subscale (Table 4). 

Table 4. Multiple Regression Analysis Results on the Attitude towards Teaching Profession Value Subscale of 
Communication Skills and Professional Motivation Scales 


Variable 

B 

Standard 

Error 

B 

T 

P 

Binary 

r 

Partial 

r 

Constant 

11.908 

5.337 


4.231 

.000 



Communication 

.071 

.048 

.096 

1.479 

.140 

.182 

.089 

Motivation 

.164 

.048 

.222 

3.421 

.001 

.259 

.205 

R=0.27 R 2 =0.07 








F(2-258)=10.47 

P=.000 








The extent to which the communication skills and professional motivation scales predict the value total score of the 
attitude towards teaching profession scale was examined in the fifth research question of this study. Communication 
Skills and Professional Motivation Scales together show significant relations with the attitudes of the teachers towards 
the profession (R=0.46, R 2 =0.21, p<0.01). The two variables in question together explain only 21% of the variance in the 
attitude towards teaching profession. 

According to the standardized regression coefficient (6), the respective importance level of the predictor variables on the 
attitude towards the profession is professional motivation and communication skills. Upon examining the results of the 
t-test on the significance of the regression coefficients, it is seen that both of the variables are significant predictors on the 
attitude towards teaching profession (Table 5). 

Table 5. Multiple Regression Analysis Results on the Predicting the Attitudes towards Teaching Profession of 
Communication Skills and Professional Motivation Skills 


Variable 

B 

Standard Error 

6 

T 

P 

Binary r 

Partial r 

Constant 

15.461 

16.866 


6.917 

.360 



Communication 

.308 

.151 

.122 

2.041 

.042 

.276 

.126 

Motivation 

1.005 

.152 

.397 

6.626 

.000 

.445 

.381 

R=0.46 R 2 =0.21 








F(2-258)=34.41 

P=.000 








Whether the attitudes of the pre-service teachers on teaching profession differ by gender, type of university, income 
level, education level, age, marital status, bachelor’s program, the reason for preferring the profession, the works they 
perform and the level of education they would like to work at was also examined in this study. The scores obtained from 
the Attitude Scale on the Profession of pre-service teachers according to the results of the t-test and ANOVA tests do not 
vary significantly by gender [t(259)=1.296, p> 0.05], the status of having a stable income [t(258)=.388, p>0.05], level 
of education [t(259)= 1.117, p>0.05], age [f(4-256)=1.62, p>.01], marital status [f(2-258)=.726, p>.01], the works 
they regularly carry out [f(4-233)= 1.26, p>.01] and the education grade they would like to work at [f(2-258)=0.390, 

p>.01 ] (Table 6 and Table 7). 

Table 6. T-Test Results of the Attitude Scores towards Teaching Profession by Gender, Type of University, Income, and 
Level of Education 


Variables 


N 

X±S 

sd 

t 

P 

Gender 

Female 

234 

143.36+22.94 

259 

1.296 

.196 


Male 

27 

137.30+23.15 




Type of University 

Private 

64 

136.67±26.88 

259 

2.44 

.015* 

Graduated from 

State 

197 

144.70+21.35 




Do you have a 

Yes 

150 

143.09±22.29 

258 

.388 

.698 

stable income? 

No 

110 

141.96+24.01 




Level of education 

Graduate 

186 

141.72±23.56 

259 

1.117 

.265 


Student 

75 

145.24+21.62 





The scores obtained by the pre-service teachers from the Attitude towards the Profession differ significantly by the type 
of university graduated from [t(259)=2.445, p<0.05]. The scores of the graduates from the state university towards 
teaching profession (x=144,70) are higher when compared to the graduates from a private university (x=136,67). 
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Table 7. ANOVA Results of the Attitude Scores towards Teaching Profession by Age, Marital Status, Bachelor’s 
Program, the Reason for Preferring the Profession, the Works Carried Out and the Level of Education They Would Like 
to Work At 


Variables 

N 

X±S 

Source of the 
Variance 

Sum of 

squares 

sd 

Avg. 

Squares 

f 

P 


20-25 

95 

138.76±23.39 

Inter-groups 

3403.86 

4 

850.96 



Age 

26-30 

78 

145.33+21.23 








31-35 

55 

143.45±23.08 

Intra-groups 

134589.36 

256 

525.74 

1.62 

.170 


36-40 

25 

144.04±27.69 








41-50 

8 

155.50+15.24 

Total 

137993.22 





Marital Status 

Married 

109 

144.12+24.14 

Inter-groups 

772.19 

2 

386.09 




Single 

148 

141.47+22.29 

Intra-groups 

137221.03 

258 

531.86 

.726 

.485 


Divorced 

4 

151.73+23.03 

Total 

137993.22 





Bachelor’s 

Religious science 

35 

148.40+16.74 

Inter-groups 

10471.11 

5 

2094.22 



program 

Social sciences 

111 

139.02±25.14 







graduated from 

Health 

72 

143.64+19.08 

Intra-groups 

127522.11 

255 

500.08 

4.18 

.001* 


Engineering 

16 

141.88±19.59 








Business 

26 

151.85+25.94 

Total 

137993.22 






management/ 










economy 









Reason for 

Being a teacher 

149 

143.03+24.15 

Inter-groups 

6981.05 

3 

2327.02 



preferring the 

Employment 

52 

136.21±21.43 

Intra-groups 

131012.17 

257 

509.78 



teaching profession 

guarantee 







4.57 

.004* 


Wish of the family 

6 

125.33+29.59 








Sacred profession 

54 

150.11+17.82 

Total 

137993.22 





Works performed 

Public 

106 

141.72+19.03 

Inter-groups 

2683.82 

4 

670.95 



by those who have 

Private education 

44 

145.52±22.69 







stable jobs 

Self-employment 

21 

133.48±36.78 

Intra-groups 

124431.66 

233 

534.04 

1.26 

.288 


Unemployed 

62 

144.03+24.03 








Other 

5 

151.00+22.05 

Total 

127115.48 





Level of education 

Primary school 

32 

145.13+15.92 

Inter-groups 

416.40 

2 

208.20 



for teaching 

Secondary school 

34 

140.12±24.44 

Intra-groups 

137576.82 

258 

533.24 

.390 

.677 


High school 

195 

142.73±23.03 

Total 

137993.22 






However, the “scores of the attitude towards teaching scale” of pre-service teachers show significant differences by the 
bachelor’s program they graduated from [f(5-255)=4.18, p<,01]. Accordingly, the scores (x=151.85) of the graduates of 
business management/economy on the attitude towards teaching profession are higher than the graduates of religious 
sciences (x=148.40), health (x=143.64), engineering (x=141.88) and social sciences departments (x=139.02). The 
Scheffe’s test was used in order to determine whether there is a significant difference between the groups, and significant 
differences were observed only between those who have graduated from the departments of business 
management/economy, religious sciences and social sciences. 

The “scores of the attitude towards teaching scale” of pre-service teachers show significant differences by their reason for 
preferring the teaching profession [tT3-257)—4.57. p<.01]. Accordingly, the scores (x=T50.11) of the attitude towards 
teaching profession scale of those who consider teaching as a sacred profession are higher than of those who choose this 
profession as a result of the wish of being a teacher (x=T43.03), employment guarantee (x=136.21) and wish of the 
family (x=125.33). Scheffe’s test was used in order to determine whether there is a significant difference between the 
groups, and it was observed that the scale scores of only those who consider teaching as a sacred profession are 
significantly higher than of those who consider teaching as an employment guarantee. 

4. Discussion 

The relationship between the communication skills and motivations and their professional attitudes of the pre-service 
teachers receiving pedagogical formation training was investigated in this study. The findings of the study show that the 
communication skills and motivation levels of pedagogical formation students predict their professional attitude levels. 

According to the research findings, the communication skills (respect, expression skill, value, obstacles, motivation and 
democratic attitude) of pedagogical formation students show significant relations with the teachers’ attitudes towards 
the profession. The six variables in question explain only 12% of the variance in the attitude towards teaching 
profession. The relative importance order of the predicator variables towards the profession is obstacles, democratic 
attitude, motivation, value, respect and expression skill level. Upon investigating the t-test results on the significance of 
the regression coefficients, it is seen that only the levels of two variables (obstacles and democratic attitude) are 
significant predictors on the attitude towards teaching profession. 

That the level of obstacles is a significant predictor on the attitude towards teaching profession results from the positive 
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perception of the communication skills of pedagogical formation students. According to the findings of the study, it can be 
said that pre-service teachers want to consider the thoughts of oneself or others not as the only truth, to take the opinions 
of the students into consideration, show mutual respect and love, not to give commands, use body language effectively, 
guide rather than direct, and exhibit the attitudes and behaviours that are approved by the students. 

Similarly, that the level of the democratic attitude is a significant predictor on the attitude towards teaching profession 
can be accepted as the indicator that pedagogical formation students have democratic attitudes such as understanding 
the emotions and thoughts of the students at the moment of communication, respecting others’ rights and acting in 
accordance with the equality and justice principle. 

The study findings display some similarities and differences with those of the previous ones. For example, Tiimkaya 
(2011) also found that there is a significant positive relationship between the communication skills of the students and 
their attitudes towards teaching. Accordingly, as the communication skills of the students increase, their positive 
attitudes towards the profession also increase. This result is in parallel with our findings. Besides communication is an 
important skill for the teaching profession. It is possible to say that pre-service teachers with sufficient communication 
skills are more self-confident, and this affects their motivation and attitudes towards the profession positively. 

According to the research findings, the communication skills (respect, expression skill, value, obstacles, motivation and 
democratic attitude) of pedagogical formation students show significant relations with the teachers’ attitudes towards 
the profession. The six variables in question explain only 12% of the variance in the attitude towards teaching 
profession. The relative importance order of the predicator variables towards the profession is obstacles, democratic 
attitude, motivation, value, respect and expression skill level. Upon investigating the t-test results on the significance of 
the regression coefficients, it is seen that only the levels of two variables (obstacles and democratic attitude) are 
significant predictors on the attitude towards teaching profession. 

That the level of obstacles is a significant predictor on the attitude towards teaching profession results from the positive 
perception of the communication skills of pedagogical formation students. According to the findings of the study, it can be 
said that pre-service teachers want to consider the thoughts of oneself or others not as the only truth, to take the opinions 
of the students into consideration, show mutual respect and love, not to give commands, use body language effectively, 
guide rather than direct, and exhibit the attitudes and behaviours that are approved by the students. 

Similarly, that the level of the democratic attitude is a significant predictor on the attitude towards teaching profession can 
be accepted as the indicator that pedagogical formation students have democratic attitudes such as understanding the 
emotions and thoughts of the students at the moment of communication, respecting others’ rights and acting in accordance 
with the equality and justice principle. 

According to the results obtained from this study, the communication skills and professional motivation levels of 
pedagogical formation students show significant relations with the scores of the attitude of the teachers towards teaching 
profession love subscale. The two variables in question together account for only 20% of the variance in the attitude 
towards teaching profession love subscale. 

According to the standardized regression coefficient (6), the relative importance level of the predictor variables on the 
attitude towards the profession love subscale is professional motivation and communication skills. Upon examining the 
t-test results on the significance of regression coefficients, it is seen that both variables are significant predictors on the 
attitude towards teaching profession love subscale. 

According to the findings of the study, the communication skills and professional motivation levels of pedagogical 
formation students show significant relations with the scores of the attitude towards teaching profession harmony 
subscale. The two variables in question together account for only 20% of the variance in the attitude towards teaching 
profession harmony subscale. 

According to the standardized regression coefficient (B), the relative order of importance of the predictor variables on 
the attitude towards teaching profession harmony subscale is professional motivation and communication skills. Upon 
examining the results of the t-test on the significance of the regression coefficients, it is seen that the two variables are 
significant predictors on the attitude towards teaching profession harmony subscale. 

According to the findings of the study, communication skills and professional motivation levels show significant 
relations with the scores of the attitude towards teaching profession value subscale. The two variables in question 
together account for only 7% of the variance in the attitude towards teaching profession value subscale. 

According to the standardized regression coefficient (B), the relative order of importance of predictor variables on the 
attitude towards the profession harmony subscale is professional motivation and communication skills. Upon examining 
the t-test results on the significance of the regression coefficients, it is seen that only professional motivation is a 
significant predictor on the attitude towards teaching profession value subscale. 
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According to the research findings, as a result of the analyses performed in order to determine the extent to which the level 
of communication skills and professional motivation of pedagogical formation students predicts their attitudes towards 
the teaching profession, it was determined that the communication skills and motivation levels of pedagogical formation 
students predict 21% of their attitudes towards the teaching profession. The relative order of importance of predictor 
variables on the attitude towards the profession is professional motivation and communication skills. 

It is expected that a high professional motivation level will bring about both academic success during education and 
professional success after starting to work. Professional motivation can be considered as an important factor in directing 
and maintaining teacher behaviours. 

According to the findings of the study, the attitudes of pre-service teachers towards the profession do not exhibit 
significant differences by gender, the status of having a stable income, level of education, age, marital status, regular 
works and grade of education. Similarly Ya§ar Ekici (2015) concluded that the attitudes of pre-service teachers towards 
teaching profession do not differ by age. Accordingly, it can be said that there is a common perception about teaching in 
all age groups, and age is not a determinant of professional motivation. Also in parallel with Polat (2013), the attitudes 
of pedagogical formation students on teaching profession do not differ significantly by whether students have a job and 
the faculty that the students graduated from. 

It was determined that there is no significant difference by gender in the attitudes of pedagogical formation students 
towards teaching profession. In the light of this finding, it can be said that the gender variable does not have an effect on 
the attitudes of pre-service teachers towards teaching profession. The findings showed that the attitudes towards 
teaching profession do not vary by gender. The findings of £apa and Qil, 2000; Erdem and Amlan, 2000; Giirbuztiirk 
and Gen$, 2004; (,’akir. Kan and Siinbiil, 2006; Gomleksiz, Oral and Bulut, 2006; Semerci and Semerci, 2004; Tanel, 
§engoren and Tanel, 2007; Haciomeroglu, Ba§bay, Unver and Biimen, 2009; Bulut, 2009; §ahin Ta§kin, 2010; Ozder, 
Konedrah and Zeki, 2010; Demirta§, Comert and Ozer, 2011; Tekerek and Polat, 2011; Polat, 2013; Ya§ar Ekici, 2015 
are in parallel with the present study. 

There are different studies which came up with contrasting results. For instance there exist some studies showing that 
the attitudes of women towards teaching profession are more positive than those of men (Karahan 2003; fakir, Erku§ 
and Kilig, 2004; Oral, 2004; fakir, 2005; Kaya and Biiyiikkasap, 2005; Akpinar, Yildiz and Elgin, 2006; §en 2006; 
Tay and Tay, 2006; Uredi and Uredi, 2007; Giirbuz and Ki^oglu, 2007; Bozdogan, Aydin and Yildmm, 2007; f apri and 
felikkaleli, 2008; fi 5 ek-Saglam, 2008; Ustiiner, Demirta§ and Comert, 2009; Dogan and foban, 2009; Pehlivan 
Baykara, 2008; Pehlivan Baykara, 2010). According to these findings obtained from the studies, it can be said that the 
attitude towards teaching profession cannot be explained only by gender and personal characteristics may have more 
effects on it. 

According to the research findings, the attitudes of pre-service teachers towards the profession show significant 
differences by the type of university they graduated from. The attitudes of those graduated from state universities 
towards teaching profession are higher than of those who are graduated from private (foundation) universities. The 
studies that are generally carried out in state universities (f i?ek Saglam, 2008; Baykara Pehlivan, 2008; Bedel, 2008; 
f apri and felik Kaleli, 2008; Oguz and Topkaya, 2008; Temizkan, 2008; Bulut, 2009; fetinkaya, 2009; Ustiiner, 
Demirta§ and Comert, 2009; Can, 2010; Co§kun, 2011; Tekerek and Polat, 2011; Hussain et al. 2011; Agi§li and 
Kolomug, 2012; Bekta§ and Nalgaci, 2012; Karadag, 2012; Kizilta§, Halmatov and Sanfam, 2012; faglar, 2013) show 
that pre-service teachers have a positive attitude towards teaching profession. The results of these studies are in parallel 
with our findings too. Accordingly, it can be said that students prefer state universities more consciously and willingly, 
and thus, they develop positive attitudes. However the studies of Bulut (2009) and Ya§ar Ekici (2015) show that the 
attitudes of pre-service teachers towards teaching profession do not vary significantly by the type of the university 
graduated from. 

According to the findings of the study, the attitudes of pedagogical formation students towards teaching show 
significant differences by the bachelor’s degree programs they graduated from. It was determined that the attitudes of 
the graduates of business management/economy towards teaching profession are higher than those graduated from the 
departments of religious sciences, health care, engineering and social sciences. Significant differences were observed 
only between the pre-service teachers graduated from business management/economy and religious sciences and social 
sciences among the groups. 

Upon examining the research on the relations between the bachelor’s programs that pre-service teachers graduated from 
and their attitudes towards the profession, different results are encountered. In certain studies, it was seen that the 
attitudes of pre-service teachers towards teaching profession vary between bachelor’s programs. In the studies of 
Bozdogan, Aydin and Yildmm, (2007); Ozbek, Kahyaoglu and Ozgen (2007); Ustiiner et al. (2009), Bulut (2009), 
Aksoy (2010), Can (2010), Ta§kin §ahin and Haciomeroglu (2010), Eraslan and (,'akici (2011), Kartal and Afacan 
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(2012), Kartal et al. (2012), Polat (2013), and Ya§ar Ekici (2015), findings that are in parallel with the findings of this 
study were found, and it was determined that the attitude towards teaching varies by the variable of bachelor’s program. 

However, in the studies of Demirta§ et al. (2011); Ocak and Demirdelen (2008); £apri and Qelikkaleli (2008); §im§ek 
(2005); Erdem et al. (2005); Eraslan and £akici (2011), Demirta§, Comert and Ozer, 2011), it was determined that the 
attitude towards teaching does not vary by the variable of bachelor’s program. This difference between the findings may 
be related to the status of whether pre-service teachers prefer the bachelor’s program they study consciously and 
willingly, and the education quality of the bachelor’s program they are in. 

In the study, it was determined that the attitudes of pre-service teachers towards teaching profession vary by the reason 
of preferring teaching profession. Accordingly, the attitudes of those who consider teaching as a sacred profession 
towards teaching profession are higher than of those who have chosen this profession as a result of the desire to become 
a teacher, employment guarantee and the wish of the family. Among the groups, it was observed that the scale scores of 
those who consider teaching as a sacred profession are significantly higher than of those who consider teaching as an 
employment guarantee. The studies of Saban (2003); Pehlivan (2004); Oral (2004); Aslan and Koksal-Akyol (2006); 
Yumu^ak et al. (2006); Giirbiiz and Ki^oglu (2007); Bozdogan, Aydin and Yildinm (2007); Ozder, Konedrali and Zeki 
(2010); Polat (2013); and Ya§ar Ekici (2015) are in parallel with our findings. 

This finding obtained from the study can be explained as pedagogical formation students like teaching profession, value 
teaching profession and will be successful in the teaching profession. Kuciiklcr (1996) states that teachers should love 
teaching and choose it willingly, in addition to being equipped with sufficient knowledge, skills, and behaviours in their 
fields. That an individual makes choices that primarily fit his/her own interests, wishes and expectations in regard to the 
career choice will affect his/her attitude towards teaching profession positively in addition to communication skills and 
professional motivation. 
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